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Abstract: A notable theme in much recent primary education has been 
the concept of creativity. Nowadays it is highlighted the fact that creativity 
is directly responsible for the progress of the society. Creativity and creative 
potential are still seen as two abstracts concepts because literature in the 
field is updating day by day. The curriculum contributes the developing of 
trans and interdisciplinary activities. Throughout time, the most 
important innovations in different domains were possible only with the 
help of human who wanted to create something new, original and 
innovative. In this case, creativity plays a very important role. Developing 
the capacity of being creative, it is essential for surviving, as each of us is 
in great need of novelty and originality. The link between creativity and 
creative potential is very thin because it positively influences at the same 
time the educational process. In the article, the novelty is highlighted 
through the connections between creativity and creative potential in 
education and also, there are presented few theoretical interpretations of 
each concept. In order for an adult to become creative, fostering creativity 
and stimulating creative potential from an early age is required. The 
school system remains the main instrument, which society uses to cultivate 
and enhance creativity in young members, of school age. In this sense, the 
systemic modernization of education, in the light of pedagogy of creativity, 
is necessary. Although, the school play an essential role in training 
primary school children in order to be able to use their full creative 
potential in future productive activities. At the same time, creativity 
represents a condition of efficiency in both work and education. Creativity 
and creative potential in education stands for an important factor in 
developing primary school children in order to obtain an autonomous and 
creative personality. 
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1. Introduction 

In the current educational process, marked by continuous change 
and constant readjustment to new educational situations, creativity has 
contributed to the formation of a society in which each individual must 
solve various unexpected problems and find many original, inventive, varied, 
ingenious, and creative solutions. The changes of the age in which we live 
also come with the changes in the educational process, which is taking place 
at an increasingly accelerated pace. At the same time, in the context of 
today's society, the concept of creativity, and understanding of pupils' 
creative potential since primary school is important. Moreover, the current 
topic is not widely addressed, but it could instead become one of the central 
priorities of global education. 

Therefore, the study of creativity has an important role in education 
and is a key factor in the development of the personality of primary school 
students. In addition, by knowing the creative potential of children we can 
prepare the next generation to cope with the next transformations of 
education and at the same time, of life. The current educational process, 
which is focused on the needs of the child, has an extraordinary role in 
socio-human progress if it is well valued. 

In most historical research on the concept of creativity, 
psychologists have made the social demand for tools that assess the creative 
potential only after World War II. Both academic achievements and scores 
on regular intelligence tests have proven to be insufficient in identifying the 
ability to invent or find solutions in new situations. However, at that time, 
psychology had nothing to offer because research on creativity was limited 
(Gruber & Bödeker, 2005). An important hypothesis that highlights the 
development of tests to measure creative potential stands for the fact that 
creativity is a general trait of people. That is why scientists conclude that 
they can use answers on an unusual test to foretell creative production in 
fields such as painting, literature, poetry, and so on. Nonetheless, there is a 
debate in the specialty literature because research results are contradictious 
with reference to whether creativity is a general trait (Weisberg, 2006). 

The novelty of the current theme is represented by creative potential 
and creativity, which can be one of the most fascinating processes of human 
personality, representing the highest line progression of our educational 
process. Given that we are in a constantly changing society, creativity should 
become a defining pillar of human progress. The success of progress and 
evolution should focus on stimulating the creativity of the primary school 
children. 
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2. Some theoretical aspects of the creative potential and creativity of 
primary school children 

Many specifications of creativity are based on theoretical concepts. 
Overall, we can define creativity at the same time as an ability, attitude, and 
process. It stands for the ability to invent or to imagine something new. On 
top of that, it is an ability that creates ideas, gives solutions, fosters 
constructive thoughts by using distinct schemes, changes, and reproduction 
of actual ideas. On the one hand, the creative potential of the child in primary 
school is outlined by agreement, acceptance of change, and something new, 
and on the other hand, willingness to cope with new ideas and being open-
minded, flexible. The creative process is distinguished by hard work, a 
perpetual process of thoughts whilst thinking about the solutions, 
spontaneity, and transparency (Keklak, 2015). 

In most research about creativity, psychologists realized the social 
and educational importance of potential creativity, only after the end of 
World War II. Both specialized works of literature alongside the results of 
the intelligence tests have proved insufficient in identifying the ability to 
invent or find solutions in new, original situations. However, psychological 
studies regarding the research of creativity were poor at that time. From a 
historical perspective, in terms of approaching creative traits can be 
explained psychometrically in order to stimulate the creation, supported by 
the first steps in the research of this concept. The study of creativity in that 
period can rather be identified and selected to individuals with high creative 
potential when details about creative activities are presented (Gruber & 
Bödeker, 2005, pp. 3-4). 

The purpose of the current study spots out that each of us has a 
certain part of the creative potential and stimulating of such a potential that 
is affected by individual needs, proper interests, motives, and also, personal 
traits. These traits, which tend to the individual to be resistant to 
psychological stress, work-related stress, and stress-related to life difficulties. 
The point of reference for creative personality identification is not as one, 
but personality traits usually for creative individuals are defined by 
psychologists. This was completed on the characterization's support of 
meaningful individuals carrying out genuine creative activities. Such 
personality traits accelerate the stimulation of creativity and therefore assist 
while facing problem-solving. These traits are: 

• Persistence; 
• Self-confidence; 
• Courage; 
• Curiosity; 
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• Intuition; 
• Tirelessness; 
• Ability to work intensively; 
• Ability to put the work to an end; 
• Independence and self-reliance; 
• Ability to take a risk; 
• Ability to accept a defeat; 
• Willingness to overcome the obstacles and difficulties; 
• To cope with the traits defined as conflicting (Keklak, 2015). 

A. Cropley pointed out that neither learning about creativity nor 
simply being creative is enough. Moreover, in order to highlight the creative 
potential of primary school children, a conducive educational environment is 
needed that combines conventional learning with creative activities. It is also 
true that in the literature, several writers have pointed out that factors such 
as personal development, self-fulfillment, activation of individual potential, 
along with similar characteristics are specific for creative and original 
individuals (Cropley, 1997, pp. 13-15). 

3. The link between creative potential and creativity 

The main objective of this article is to highlight the link between 
creative potential and creativity. First, we will present some conceptual 
clarifications about creativity and creative potential in education, after which 
we will discuss the connection between the two concepts in the educational 
process. 

Plucker, Beghetto, and Dow (2004, p. 90) propose the following 
definition in the subsequent lines: Creativity is the interaction between aptitude, 
process, and environment through which an individual or group produces a perceptible 
product that is both new and useful in a social context. This definition conducts a 
more effective understanding of both researchers and research beneficiaries, 
such as educators, teachers and those who are not specialists in the field. 

Al. Roşca (1981, p. 11) defines creativity as a superior form of human 
activity, which has become an important issue of scientific research in many countries. In 
addition, the development of the creative abilities of the individual can be 
achieved only with technical-scientific progress. 

Moreover, the concept of creativity is not clearly defined, despite the 
fact that many writers, art critics, economists, psychologists, pedagogues, 
and philosophers have their own variant (Stein, 1974). On the one hand, 
creativity can represent a human capacity and not a process, specifically, producing 
original, innovative things or ideas, which are useful to society (Cojocaru, 
1972). On the other hand, the concept can also represent the movement or 
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process that leads to an original product, being identified as an objective 
criterion of creativity. Moreover, Al. Roşca (1972, p. 9) highlights the idea 
that through creativity we can understand the psychological factors of 
creative performance. 

The creative potential in education is a predominant common theme in 
several scientific pieces of research included in this issue. Although the 
creative potential is probably among the least defined of the concepts in 
psychology, it certainly represents an important role in the literature of 
creativity (Karwowski, 2015). J. P. Guilfford explains that potential 
psychological factors are represented by creative potential, which stands for 
any intellectual ability that can contribute to the success of creative production (Stein, 
1974, p. 7). The creative potential is the result of three groups of psycho-
behavioral factors, according to the psychological models proposed by J.S. 
Renzulli and T.M. Amabile. These psycho-behavioral factors are the 
following: 

a) skills for discipline (knowledge and skills of scientific thinking); 
b) creative thinking skills; 
c) interests and intrinsic motivation (perseverance, employment). 

The three factors contribute to the establishment and development 
of a child's personality and signify a primary, initial, innate availability for 
each primary school child, but at the same time in continuous development 
through creative learning in an advantageous and favorable educational 
environment (Sevinci, 2015, p. 62). 

On the one hand, M. I. Stein believes that there may be a certain 
level of creative potential or it may be completely absent. For the most part, 
those who are directly involved in the educational process, more precisely, 
the primary beneficiaries of education, the students, have to wait until they 
show their creativity or not. The situation in which the manifestation of 
creativity appears or does not appear represents the moment in which the 
researcher deduces whether or not the student benefited from the initial 
creative potential. On the other hand, implicitly or explicitly, personality 
theorists make assumptions about the nature of the individual. Those who 
adopt the theory of their realization and who focus on the idea that the 
individual, respectively the student in primary education is oriented towards 
personal development, would come to the idea that each of us has a creative 
potential (Shapiro & Guilford, 1994, pp. 8-9). 

The creative potential of primary school children becomes possible 
through the transfer of creative abilities and can be stimulated through 
creative activities. Moreover, creativity is educable, as A.M. Popescu (2016, 
p. 18) claims, and its stimulation at school age is a key factor in education 
because schooling is the period that includes the most important acquisitions 
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in the education process. During schooling, the pupil's personality develops 
and at the same time combines the most valuable acquisitions that are 
extremely essential in the development of an autonomous and creative 
personality. 

4. Specific features of stimulating creativity in primary education 

S.I. Shapiro and E.P. Torrance noted that sometimes educational 
systems do not encourage the development of creative skills, but on the 
contrary (Shapiro & Guilford, 1994, p. 10; Torrance, 1963, p. 14). I. Taylor 
believes that today's education system does not always stimulate creativity, 
but rather promotes standard thinking. On the one hand, blocking to some 
extent the development of critical thinking, focusing on the storage of 
information and the reproduction of information. On the other hand, it is 
important the development of the ability of the primary school children to 
have their own opinion, judgment, and to operate in an original and 
independent way (Taylor, 1964). 

In the scientific literature, the initial principle in approaching and 
educating creativity in the primary school system is achieved through the 
direct participation of pupils in the activity and their actual engagement in 
activities that stimulate creative skills. Their intense development is 
accomplished mainly in problem-solving situations and in the process of 
independent activity to solve difficult situations that contain new parameters. 
With a current approach to learning, primary school children have to go 
through the stages of their own discoveries, such as: 

• developing hypotheses; 
• reorganization of facts; 
• transforming the systems until obtaining an adequate response; 
• checking solutions (Ţăpurin, 2017, p. 42). 

In primary education is needed a program to stimulate pupils' 
creativity, which can focus on associating the particularities of stimulating 
creative abilities. From this point of view, the content of the educational 
process in the primary cycle, which combines various creative and varied 
activities, from a trans and interdisciplinary perspective, can favor the 
development of primary school children. Certainly, focusing on specific 
heuristic activities and multiple problem-solving situations will contribute to 
the development of an autonomous, flexible, and creative personality. 
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5. Conclusions 

From the perspective of the analysis of literary interpretations, it 
becomes evident that the two concepts, creativity, and creative potential, have a 
connection with education and contribute to the development of the child's 
personality in primary education.  

Hence, the creative potential of children becomes possible only 
when the creative abilities can be stimulated. The connection between the 
two concepts with education is much deeper because the study of creativity 
requires an even more elaborate approach to individual characteristics that 
require an empirical understanding and a persuasive searching for creative 
elements. 

In recent years, primary education has been marked by many 
changes, but not all have been greeted with equal enthusiasm. A good 
example is that of creativity. The stimulation of primary school children's 
creativity is in benefit of both for the current educational process and for 
society.  

As a result, many creativity researchers have addressed the topic of 
creative potential, but few have taken this study to its depth. In other words, 
belabored theories about creativity and empirical studies of creative potential 
are presented in the educational process as the key factors in the 
development of today's society and in educational system. 

 
Note: This article draws on recent doctoral research. 
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